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About Dyslexia
Definition:

Dyslexia is a language-based disorder characterized by difficulties in single-word decoding, usually reflecting a poor ability in phonological processing.  These difficulties have no relation to age and other cognitive and academic abilities.  They are not the result of generalized developmental disability or sensory impairment.  Dyslexia is manifested by variable difficulty with different forms of language, often including, in addition to reading problems, a significant problem acquiring proficiency in writing and spelling. (Lyon 1996, 34)

Comorbidity:

Comorbidity is quite common.  15-40% of dyslexics also have ADHD.  50% have language impairments.  Most have the gift to see multidimensionally!!

Genetic Risk Factors:
· Dyslexia is familial and heritable.

· If one parent has Dyslexia, the child has a 24% risk factor.

· If one or more siblings have Dyslexia, there is a 40% risk factor.

· If both parents have Dyslexia, there is a 27-49% risk factor.

· Two strong linkages are Chromosomes 6 and 15

Preschool Risk Factors:

· Talks later than most children

· Difficulty with rhyming

· Difficulty pronouncing words (i.e., busgetti for spaghetti)

· Poor auditory memory for nursery rhymes and chants

· Slow to add new vocabulary words

· Unable to recall the right word

· Trouble learning numbers, days of the week, colors, shapes, and hot to spell and write his or her name.
K-3 Risk Factors:

· Does not understand that words come apart (snowman = snow + man; and man = m/a/n/

· Difficulty learning letter names and corresponding sounds

· Difficulty decoding single words in isolation

· Difficulty spelling phonetically

· Reads dysfluently (choppy and labored)

· Relies on context to recognize a word

· Difficulty attending or remembering language spoken rapidly

· Trouble finding the right word

· Problems with correct grammatical forms

4-HS Risk Factors:

· History of reading and spelling difficulties

· Avoids reading aloud

· Reads slowly; oral reading is labored and not fluent

· Avoids reading for pleasure

· Inadequate vocabulary

· Difficulty with spelling and uses simple words in writing because they are easier to spell

Importance of Early Intervention – DO NOT WAIT!!!:

The crucial window of opportunity to deliver help is during the first couple of years of school; especially during kindergarten and first grade.  Beware of the ‘developmental lag’ excuse!  Do not be persuaded to discount your intuition as a parent and do not wait to seek help for your child at the first signs of reading difficulties. Do not wait to see if your child will ‘grow out of it.’ Take immediate action.  It is a scientifically proven fact that 95% of poor readers can be brought up to grade level if they receive effective help early.  Those beyond third grade require much more intensive help.  Learning difficulties do not disappear spontaneously.  Please, do not worry about making your child feel different, he already feels that way because he cannot keep up with his or her peers.  It is important that parents hold educators responsible for prevention and remediation of dyslexia (reading difficulties).  High risk factors should be identified and evaluated.  Prevention and remediation of early reading difficulties depend on the quality and intensity of instruction in both the system-wide core reading program and the supplemental instruction for individual students.
Parents’ Rights:

· The right to request an evaluation in the public schools at no cost to the parent.

· The law is clear and unambiguous that the school shall conduct a full and individual evaluation if the parents or school staff request it.
· This right also applies to parents whose children are in private or home schools.

· The right to receive notice and give (or refuse to give) consent for an evaluation.

· The right to request that specific areas be evaluated.

· The right to review your child’s school records.

· The right to receive copies of the evaluation results several days prior to any scheduled meeting.

· The right to have the evaluation results explained so that you understand them completely.  If the information does not make sense to you, ask for a clearer explanation or a chart or graph.

· The right to request an independent evaluation at the school’s expense if you disagree with the results.  That doesn’t always mean you will be reimbursed.
· Parents are part of the IEP team and have a say I the planning of the child’s educational program and in deciding when re-evaluation may be needed.  

Assessment:

A preschool or kindergarten screening is adequate for highlighting risk factors.  Once it has been determined that there are sufficient risk factors to seek further assessment, it should be done immediately.  Depending on the age and appropriateness, the following areas should be evaluated:

· Phonological awareness

· Reading readiness (Pre-K)

· Decoding - Reading real and nonsense words in isolation

· Letter knowledge (name and associated sound)

· Rapid naming

· Reading fluency (rate and accuracy)
· Reading comprehension

· Written spelling
For a diagnosis of Dyslexia, the results will demonstrate an unexpectedly low performance for the student’s age and educational level in the following areas:

· Reading real words in isolation

· Decoding nonsense words

· Reading fluency (both rate and accuracy)

· Written spelling

· Deficit in phonological awareness

· Deficit in rapid naming

· Deficit in phonological memory

· Older students also have difficulty with reading comprehension and written composition

Eligibility for Special Education Services (Public School):

In addition to the results of the reading assessment, the child must also meet several other criteria:

· Must have received appropriate instruction

· Must have unexpected lack of appropriate academic progress in reading and spelling

· Must have adequate intelligence (above level of retardation)

· Must exhibit characteristics associated with Dyslexia

· Lack of progress is not due to sociocultural or socioeconomic factors such as language differences.

· Must not have irregular attendance or lack of experiential background.

Legal Definition of Dyslexia:

Both the Individuals with Disabilities Education Act (IDEA) and the Code of Federal Regulations for public education name Dyslexia as one example of a specific learning disability.  Both IDEA and Federal Code (300.7) currently define specific learning disability as “…a disorder in one or more of the basic psychological processes involved in understanding or in using language, spoken or written, that may manifest itself in imperfect ability to listen, think, write, read, spell, or to do mathematical calculations, including conditions such as perceptual disabilities, brain injury, minimal brain dysfunction, dyslexia, and developmental aphasia. “

Yes, the word ‘dyslexia’ is included in the Federal law. 
Placement:  Public School vs. Private School

The choice of public school over private school or vice versa depends on the school’s ability to provide the necessary elements for bringing a child up to grade-level reading.  Five of these elements are:

· The right system

· The right teacher (training and temperament)

· Instruction at the right intensity level

· The right setting (one-on-one or small group – maximum 3 students)

· The right duration – there is no time limit on this – it should last until the skills are at or beyond grade level

Reading Programs and supplementary materials:

The core reading program must provide systematic and explicit instruction in phonemic awareness, phonics, repeated reading to improve fluency, and direct instruction in vocabulary and reading comprehension strategies.  It must employ the Orton-Gillingham multisensory method which has the following components:

· Shows how sounds and letters are related and how they act in words

· Shows how to attack a word and break it into smaller pieces

· Multisensory – involving all the senses – visual, auditory, tactile, kinesthetic

· Systematic and direct instruction in phonemic awareness and phonics

· Direct instruction in developing knowledge of syllables, morphology, syntax, and semantics.
· Programs and instructional methods must be VAKT – visual/auditory/kinesthetic/tactile in order to enhance memory and learning.

· Some suggested programs include but are not limited to:

· Alphabetic Phonics

· Association Method

· Herman Method

· Lindamood Bell

· Project Read

· Slingerland Multisensory Approach

· Spalding Method

· Starting Over

· Wilson Method

· Programs that should not used are those that are based on words that appear in daily materials and that neglect vowels and spellings and do not show students how to apply what they learn. Also, programs that do not have enough repetition and specific practice materials to build mastery should not be used.
Steps in Intervention/Remediation:
· Phonemic Awareness – listen to a single word or syllable and break it into individual phonemes and take individual sounds and blend them into a word, change sounds, delete sounds and compare sounds
· Phoneme –Grapheme Correspondence – teach which sounds are represented by which letters and how to blend those letters into single-syllable words.
· Types of syllables

· Probabilities and rules (e.g., /shun/ = tion, sion, cion etc.)

· Roots and affixes and morphology = Latin roots

· Vocabulary 

Accommodations for the regular academic program:

· Oral testing

· Untimed tests

· Reduce number of spelling words for tests

· Don’t force oral reading

· Accept dictated homework (unedited by parents)

· Reduce homework load (as needed and appropriate)

· Reduce or eliminate copying and notetaking (use NCR paper or a copy of student’s note or teacher’s notes)

· Accept oral, video, dioramas, collages etc. in place of a written paper for some projects.

· Reduce essay tests or test questions.

· Multiple choice is also difficult because of the amount or reading required.

· Review prior to tests.

· Provide study guides including key concepts and vocabulary.

· Books on cd and an ereader for a computer.
Myths about Dyslexics:

· Dyslexia only affects reading.

· If a person can read, he cannot possibly be dyslexic.

· Dyslexics can learn to read just like anybody else but they just progress at a slower rate. Therefore, repeat the same instruction at a slower pace.

· Dyslexics will never learn to read.

· Dyslexics struggle with phonics; therefore you should avoid teaching them phonics.

· All Dyslexics use mirror writing

· All Dyslexics have poor writing skills.

· All Dyslexics are clumsy/well-coordinated.

· All Dyslexics have a poor memory.

· All Dyslexics have a poor sense of direction.

· All Dyslexics are left-handed.

· Most Dyslexics are boys.

· Dyslexics cannot go to college.

· Dyslexics can be cured.
What to look for/what to avoid:
· Avoid a method or product that costs a lot of money and promises a cure in just weeks – or promises a cure at all.

· Ask for research to prove that “it” works.

· The research must be independently replicated (not just theirs).

· Ask to see independent research papers that support the claims.

· Ask for local references.

· Talk to professionals in the field and ask questions about their opinion.

Resources:

http://drnpa.org/File/publications/getting-your-child-an-independent-educational-evaluation.pdf

Learning Arts Center  ©

rfrileck@learningartscenter.com

